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PRESIDENT'S

C 0

R N E R

Twenty-Five Years and Counting
s I write this, my last opportunity to submit a
"President's Corner" for the Koinonia, I wanted
to start by express in g my extreme gratitude to
the membersh ip for allowing me this incredible opportunity to serve on the Executive Committee for the past
four years. Truly, I have been blessed by this experience, and I consider it to have been an honor to serve.
I also want to thank those who have served with me on
the Executive Committee during this time. Working
with you also has been a pleasure, and I will cherish the
times we have had, where we have challenged, encouraged, and supported each oth er in our tasks.

A

600 and 700 conferees. In addition to membership
growth, the overall scope of our operation has expanded sign ifi cantly as welL In the beginning, membership
services basically consisted of the annual conferences,
mimeographed Koinonias, and limi ted placement sen rices. Today we have the greatly expanded conferences,
regional meetings, conti nuous onlin e placement sen rices, an online discussion board, a dynamic web page, the
significantly improved and professional Koinonia disu-ibuted three times annually, the Growth journal, th e New
Professionals Retreat, and the Mid-Level Professi onals
Retreat. God has been good in our past.

We are on the eve of the 25th consecutive Annual
Conferen ce of ACSD to be held at George Fox
University (GFU) in Jun e. As we prepare to enter into
this Silver Anniversary, I thought it would be appropriate to take a brief look back from where we have come
over tl1is 25 years, as well as scan the hmizon a little to
catch a glimpse of what the future m ay hold for us.

God will continue to be good in our future. I am more
convinced than ever that our niche is a critical one in
the broader fields of student affairs and higher education. We live in times where the cause of Christ is challenged on almost every front. In o ur own culture driven
by postmodernity and pop culture and in a world
marked by war, poverty, and mistrust, our mission of
preparing men and women to expand the influence of
the gospel is a shining light against a dismal backgroun d. I am convinced that ACSD is position ed
uniquely to equip and support our membership as we ,
as the body of Christ, build His kingdom. The challenges to this enterprise are numerous and significant,
but our God is infinitely bigger than anything we will
face. I am eagerly anticipating the next 25 years.

ACSD began it~ journey offaith on June 5, I980 at tl1 e
inaugural conference h eld at Taylor University. ACSD
was formed by the merger of two existing organizations,
tl1e National A~sociation for Deans of Women and ilie
National Association of Deans and Advisors of Men.
The organization had foundational goals of fellowship
and renewal, professional development, and the integration of faitl1 and practice within tl1e field of student
development. These founding goals of fellowship and
renewal , professional development, and the integration
of faith and practice have remai ned a central focus of
ACSD for the past two-and-a-half decades and are signature elements of the organ ization's unique niche in
tl1 e broader field of student development. ACSD was
formed at a time in the history of student affairs when
national student personnel organizations were advocating iliat human development tl1eories, developed by
Chickering, Kohlberg, Perry, and otl1ers, be placed at
the center of th e profession 's ideology and practice. We
faithfully have sought to in tegrate scripture and a
Christian worldview in to tl1is practice.
Membership at the tim e of ilie merger was approximately 300. From these humble beginnings, ACSD has
experienced dramatic growth over the past 25 years
with our annual membership being near 1,300.
Attendance at our annual conferences has risen, also.
Earl y m eetings attracted 200-250 participants. In
recent years these numbers have swelled over the 500
mark, and several recent conferences have eclipsed

I am anticipating this 25th Annual Conference of ACSD
at GFU eagerly. The them e "Beyond the Edges" is appropriate, because that is exactly where I feel we are being
called to serve. The program will be an excellent one,
and I am confident that we will be challenged, encouraged, and renewed as we stay faithful to our calling.
Please join me in prayer for th e GFU planning staff as
th ey put the finishing touches on this experience.
God Bless You,

Skip Trudeau
ACSD President
Dean of Students
Taylor University,
Upland, IN

Skip Trudeau

"It is finished.
Yet it is not over."
During this
most recent season of Lent
and Easter, I have had the opportunity
to read The Cross-Shattered Christ, a book
on Christ's seven cries from the cross, by
Stanley Hauerwas (2004). This short yet
powerful work has helped me reflect on
Christ's life, death, and resurrection and
what his sacrifice means for us today.
For some reason, there is one cry from
the cross that has captured my attention at this stage of my life. As we read
in John 19:30, Jesus uttered one of his
final expressions in his last moments on
the cross. He mustered the strength to
put the exclamation point of victory at
the end of his sacrifice: "It is finished."
vVhat is finished? Obviously, Christ himself is not finished. Instead, his selfsacrifice as the spotless lamb was fin ished. The ultimate sacrifice was
accomplished once and for all; it never
has to be done again. No more animals
have to be killed to cover sin.
VVhen we look at this cry from the cross
in the original language, we see that it
had some interesting uses that may
help us to understand some different
nuances of meaning. A servant would
have used the expression to let his or
her master know that the required
work was completed. A priest may have
used it after examining an animal for
sacrifice and finding it faultless. An
artist may have uttered it to indicate
that the work was complete. It was used
often by merchants to let others know
that the debt was paid in full.
But Hauerwas extends tl1e discussion
beyond the idea that Christ paid our
debt in full. He quotes Richard
Neuhaus (2001) when discussing this
cry from the cross: '" It is finished .' Yet it

is not over" (p. 190). vVhat does he
mean? First, God is still making us like
Christ. Our transformation is not complete yet. Second, Christ came to
establish the kingdom of God, but it is
not fully established yet. We serve as
God's ambassadors in our world to put
flesh to the kingdom. Hauerwas
(2004) ends his thoughts on this word
from ilie cross poignantly.
It is not over because God made
us, the church, the "not over."
We are made witnesses so the
world-a world with no time for
a crucified God- may know we
have all the time of God's kingdom to live in peace with one
another. (p. 90)
How can we as Christians in student
development respond to this? The call
is clear. We must assist students in their
transformation processes and help
make the principles of ilie kingdom
real on our campuses. Moreover, we
must help our students understand
their role as witnesses to the world.
Lofty? Yes. Optional? No.
For many of us, these ideas are not
new, but they can serve as compelling
reminders. If it is finished but not over,
how am I as a professional modeling
this for my students? How am I helping them to be "finished?" How am I
working to make the kingdom real on
my campus? How is my institution
doing in preparing our students to be
Christ's ambassadors in our world?
Mike Hayes, Koinonia Editor
Director of Student Development
and the Leonard Center
Lee University, Cleveland, TN

References
Hauerwas, S. (2004) . Cross-shattered Christ: Meditations on the seven last words. Grand
Rapids, Ml: Brazos Press.
Neuhaus, R.]. (2001). Death on a Friday afternoon: Meditations on the last wmds ofJesus fiorn
the cross. New York: Basic Books.
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Scott, 1999) . Essentially, spirituali ty has
more to do with our qualitative or affective
experiences than it does with reasoning or
logic and relates to the values that we hold
most dear, our sense of who we are and
where we come fro m, our beliefs abo ut why
we are here-the meaning and purpose
that we see in our work and our life- and
our sense of conn ectedness to each other
and to the world aro und us (Astin , 2002).
Traditionally, the construct of spirituality
has been closely aligned with religious
beliefs and convictions. Current conceptions, however, are becoming much broader. While, for many, spirituality remains
closely linked with religion, we are seeing
today a growing number of individuals who
identify their spirituality as either loosely,
or not at all, associated with an established
religious tradition. Irrespective of the presence or absence of clearly defined linkages
between spirituality and religion, to ignore
tl1e role of spirituality in personal development and professional behavior is to overlook a potentially powerful avenue through
which people construct meaning and
knowledge (Tisdell , 2001). Indeed , it is the
spiritual component of human beings that
gives rise to questions about why we do
what we do, pushes us to seek fundamentally better ways of doing it, and propels us
to make a difference in the wo rld (Zohar &
Marshall, 2004).
or traditionally-aged college students,
th e undergraduate years are an intensive period of cognitive, social, and
affective development. As they refine their
identities, formulate adult life goals and
career paths, test their emerging sense of
self-authority and interdependence, and
make decisions that will significantly impact
their own and others' lives, young adults
often grapple with issues of meaning, purpose, authenticity, and spi1;tuali ty. That students ' religiosity generally tends to decl ine
during the undergraduate years has been
well documented empirically (see e .g.,
Astin, 1993; Pascarella & Terenzini, 1991).
However, some researchers have found that
commitment to spiritual grov.rth among traditionally-aged studen ts may actuall y
increase dm;ng college (see e.g., Cherry,
DeBerg, & Porterfield, 2001; Lee, Matzkin,
& Arthur, 2002). While existing research
sheds important light on the spirit1.ml/ reli-

F

gious dimension of college students' lives,
there remains much to learn about this
realm of undergraduate development.

Defining Spirituality
Religion is characterized by "group activity
that involves specific behavioral, social, docl:linal, and denominational characteristics"
(Fetzer Institute / ational Institute on
Aging Working Gro up, 2003, p.2).
Spi1;tuality, however, points more generally
to our subjective life and involves the internal process of seeking personal authenticity,
genuineness, and wholeness; transcending
one's locus of centricity; exhibiting openness to exploring a relationship with a higher power that transcends human existence
and human knowing; and valuing the sacred
(Hill, Pargament, Hood , McCull ough ,
Swyers, Larson , & Zinnbauer, 2000; Love &
Talbot, 1999; Zinnbauer, Pargament, &

Spirituality in Higher
Education: A National Study of
College Students' Search for
Meaning and Purpose
Within American society, the spiritual
dimension of our lives has traditionally been
regarded as intensely personal, an innermost component of who we are that lies outside the realm of appropriate discussion or
concern within business and nonsectarian
academic contexts. However, in an era that
some social and political scientists have characte ri zed by its spiritual "poverty," we have
seen a growing societal quest for ways of fostering spirituality and an associated hunger
for spiri tual growth (Mitroff & Denton ,
1999). In recent years, there also has been
increasingly widespread recognition of what
seems to be an inheren t disconnect between
the dominant values of contemporary
American society and the perspectives and

'The findings presented here are part of collaborative work that was conducted by the author in association with Alexander W Astin, Helen S. Astin, Alyssa N.
BTyant, and Katalin Szelenyi. john A. Astin assisted with focus group interviews.
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practices that will enable us to respond effectively not only to our individual needs but
also to local, national, international , and
global challenges.
While many of the core literary and philosophical traditions that comprise th e liberal education curriculum are grounded in
the maxim, "know thyself;'' there is generally little atten tion paid in today's secular
colleges and universities to facilitating student development in the inner realm of

pilot survey was ultimately completed by
3,680 third-year students atte nding 46
diverse four-year colleges and universities.
In association with tl1e 2003 CSBV Survey,
we also conducted ten focus group interviews at six institutions around the country
to examine in greater depth how students
conceive of spilituality, what role (if any)
spirituality plays in tl1eir lives, how they perceive their campus e m~ronm e nts and current life circumstances as facilitating or hin-

... some researchers have found that commitment to
spiritual growth among traditionally-aged students
may actually increase during college
self~understanding

(Astin, 2004). Give n th e
broad formative roles that colleges and universities play in our society, high er education represents a critical focal point for
responding to the question of how we can
balan ce th e "exterior" and "interio r"
aspects of our lives more effectively.
Towa rd enhancing our existing understanding of the often overlooked "interior"
aspect of undergraduate stude nts' lives, a
team of researchers at UCLA's High er
Education Research Institute (HERI) is
currently exploring the trends, patterns,
and prin cipl es of spirituality and religiousness among college students and how the
coll ege experience influences- and is
influ enced by-spiritual d evelopment.
The study is funded by the John
Temple ton Foundation and directed by
Alexander W. Astin, Helen S. Astin , and
J e nnifer A. Lindholm. More informatio n
about the guiding questions and vario us
dime nsions of this multifaceted , longitudinal work is available on th e project's website: www.spirituality.ucla.eclu.
The findings highlighted here are based on
pilot survey research that our team conducteel in Spling 2003. The four-page, 234-item
CSBV Survey was designed as a longinJClinal
follow-up of a selected sample of 12,000
third-year undergraduates who completed
the Cooperative Institutional Research
Program (CIRP) Freshman Survey when
they first entered college in Fall 2000 2 The

clering tl1eir spiritual development, and
what (if any) aspirations they have witl1
respect to spiritual growth. The students we
interviewed-all of whom had completed at
least one year of college- attended a diverse
group of institutions with respect to geographical location, size, type (universities,
liberal arts colleges, religiously-affiliated
institutions), se l ecti 1~ty (based on the average composite SAT score of the entering
class) , and control (public versus private).

Spirituality and Religiousness
in the Lives of Today's College
Students
Despite declines over tim e in the religious/ spiritual inclinations of the country's
entering college freshmen (see Astin,
Oseguera, Sax, & Korn, 2003; Sax, As tin ,
Lindholm, & Korn , 2003), our findings
show that the majority of 2003 CSBV
Survey responde nts indicate an awareness
of, and connection with, the spiritual
dimension of their lives. For example, 77
percent agree tl1at "we are all spiritual
beings;" 71 percent "gain spiritual strength
by trusting in a higher power;" and 58 percent indicate that "integrating spirituality
into their lives" is "ve ry important" or
"essential." Moreover, substantial numbers
of students (upwards of 84 percent) report
tl1at tl1ey have had what tl1ey consider to be
a spiritual experience (e.g., while witnessing the beauty and harm ony of nature, lis-

tening to beautiful music, etc.). 'While students' survey responses indicate that spirituality likely plays an important role in
their lives, th e question of what, precisely,
they mean by "spirituality" remains.

Defining Spirituality
The students we interviewed common ly
conceived of spirituality in terms of people's
"ultimate beliefs," "morals," or "philosophy
of life" ... a core "part of who you are" and
th e "values tl1at you live by." Inherent in
most students' constructions was a largely
self-focused element. .. a sense that spirituality is an "incli0clual thing" with sb·ong compon ents of "self-reflection " and "internal
conversation. " Others conceptualized spirituality in te rms of "what you're experiencing from the world and how you process
tl1at and send that back out into the world."
While an indi0dualistic theme was prominent, the re was also a sb·ong, commonly
expressed sentiment that one 's indi1~du al
connection with his or her spirituali ty has
important impli cations for connecting with
others. Equally prevalent was the notion
that spirituality is heavily process-oriented
and involves "asking questions about who
you are and what you believe." For many
students, the time and energy expended on
getting to know oneself better is linked
inextricably ~~~th one 's ultimate capacity to
better understand others.
How did students perceive the relationship
be tween spirituality and religion? For a few
of those we inter0ewecl, the two constructs
were largely inseparable . However, th e vast
majority pe rceived there to be distinct differences between spirituality and religion
and 0 ewecl tl1e relationship between tl1e
tvvo as highly variable. Regardless of their
religious faith, or lack thereof, students
tended to view spirituality as an integral,
"every day" part of one's life iliat encompasses "emotional feelings" and an "individual conn ection " to "an intangible something larger th an yourse lf," a "power
beyond man. " Religion, on the other hand,
was comm only perceived as focusing more
on "group concerns" and "doctrinal
points" and conjured up for many students
tl1e image of a place where people may go
to worship on a regular, or occasional,
basis. Nearly all participants across institu-

' The CJRP was orated by Alexander W Astin in 1966 and is now completed annually by over 400,000 students at ·more than 700 institutions nationwide. CJRP
Freshman Survey findings are used widely to document an array of denwgra.fJh.ic, attitudinal, and social changes involving the nation :S entering college students.
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tiona] types agreed with the sentiment that
people can be spiritual without considering
themselves religious.
To be sure, today's college students tend to
conceive of religion and spirituality in varied ways. Generally speaking, however, they
also tend to be fairly tolerant of divergent
perspectives. For example, 88 percent of
2003 CSBV Survey respondents agree that
"non-religious people can lead lives that
are just as moral as those of religious believers," and 70 percent agree that "most people can grow spiritually without being religious. " In fact, some students openly questioned why people really attend religious
services and doubt wh ether spiritual
growth necessarily occurs as a result of that
attendance. Interestingly, nearly without
exception, participants reported having
experienced a change in their perspectives
on the association between religiosity and
spirituality since entering college.

Spiritual/Religious
Engagement and Struggle
In conducting the 2003 CSBV Survey and
talking with undergraduate students, we
also wanted to learn more about their levels of religious engagement. Although just
29 percent of respondents had attended
religious services "frequently" during the
past year, 78 percent said they discuss religion and spirituality with their fri ends, and
77 p ercent indicated that th ey pray.
Regarding discussing issues related to religion and spirituality with friends, those we
interviewed overwhelmingly concurred
that although they do reflect privately on
this dimension of their lives-in some cases
very often- actual conversations with others tend to take place only when "upsetting" things happen.
Indeed, although not a casually or routinely discussed aspect of many students ' lives,
their religious beliefs and spiritual considera tions are often very important. For
example, roughly three-quarters of CSBV
Survey respondents (74 percent) indicated
that their spiritual and religious beliefs provide them with strength, support, and guidance. A similar percent felt that their spiritual and religious beliefs have helped them
develop their identity (73 percent), while
two-thirds said that their beliefs give meaning and purpose to their lives (67 percent).
Among those we interviewed, there was also
a recurrent theme of wanting to "figure

out" personal perspectives in relative independence of any proscribed set of beliefs.
While many undergraduate students
forego regular engagement in structured
religious activities, findings from the 2003
CSBV Survey revealed that a notable proportion of third-year college students are
nonetheless actively struggling with spiritu-

ultimately, contributes back to society. For
many, thinking about these issues perpetuates constant questioning and related selfdoubt. Others talked more explicitly about
specific issues they are wrestling with and
expressed frustration that their soul searching has not yet led them to find definitive
answers. Some students struggling witl1 selfdescribed "big" questions also found them-

Interestingly, nearly without exception, participants reported
having experienced a change in their perspectives on the association between religiosity and spirituality since entering college.
al issues. For example, two-thirds (65 percent) of those surveyed reported that they
question their religious/ spiritual beliefs at
least occasionally (18 percent frequently),
while 68 percent indicated that, at least "to
some extent," they are "feeling unsettled
about spiritual and religious matters. "
Moreover, 76 percent say they have "struggled to understand evil, suffering, and
death" at least occasionally, and 46 percent
have, at least occasionally, "felt angry with
God." One-third (38 percent) reported
feeling "disillusioned with my religious
upbringing" at least "to some extent. "
Some of the students we inten~ewed also
were struggling with reconciling the teachings of their religion with their own evolution of beliefs, particularly because, "once
you're exposed to [otl1er beliefs] , you can't
really ignore them." Indeed, for many student~, exposure to "the other," and resulting realizations that what they once
believed to be the absolute, unquestionable "truth" about some aspect of their own
or others' lives may not necessarily be the
only "right" way, prompts much questioning and self-reflection.
A related struggle for many students is reconciling a perceived conflict between personal needs and faith expectations. Should
issues of faith and doctrine always come
first, or does dealing effectively with the
demands of everyday life need to take
precedence? Not surprisingly, the most
prevalent struggles voiced by participants
relate to deciding what they want to do with
their lives after graduating, considering
what kind of people they hope to become,
and determining how they should best go
about creating a life that is personally meaningful, professionally rewarding, and that,
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selves reflecting often on the meaning of
their education and life after college .
Finally, \l~th respect to long-range spiritual
goals, most interview participants aspired to
estc<blishing a more readily accessible connection V1~th their spirituality and to building lives in which they balance well their
multiple, and sometimes seemingly conflicting, roles and responsibilities.
While the majority of those we surveyed
and interviewed indicated tl1eir interest in,
and engage ment \~th, the spiritual/ religious dimension of their lives, we would be
remiss to overlook the significant minority
of students who are less spiritually and religiously devoted. Approximately 25 percent
of students evidence a high degree of religious/spiritual skepticism as indicated by
their agreement \l~th the follm~ng statements: "It is futile to try to discover tl1e purpose of existence" (31 percent) ; "Whether
or not there is a Supreme Being is a matter
of indifference to me" (27 percent); "I have
never felt a sense of sacredness" (24 percent); "Believing in supernatural phenomena is foolish" (22 percent); "In the future,
science will be able to explain everything"
(21 percent); and "The universe arose by
chance" (19 percent). Moreover, 12 percent of CSBV respondents indicated explicitly that they do not consider themselves to
be on a spiritual quest.

Gender Differences
On tl1e whole, we find that college women
exhibit greater commitment to spirituality
and re ligion than men. Among CSBV
Survey respondents, 37 percent of the
women and 25 percent of the men were
high scorers on Religious Commitment
(characterized, for example, by finding reli-

gion to be personally helpful; gaining spiritual strength by trusting in a higher power;
and seeking to follow religious teachings in
one's everyday life).' Women are also more
inclined than men to view themselves as
being on a Spiritual Quest (defined by having goals such as attaining inn er harmony;
searching for meaning/ purpose in life; and
becoming a more loving person) and to
classify themselves as highl y spiritual.
However, our behavioral measure of religiousness-Religious Engagement (indi cated by such behaviors as reading sacred
texts; attending religious services; and joinin g religious organizations on campus)e\~d ences less gender distinction, \vith 22
percent of women and 18 percent of me n
scoring high on this scale. Overall, howevet~
men show higher leve ls of Religious
Skepticism (defined by beliefs such as the
universe arose by chan ce; in the future, science will be able to explain everything; and
whether or not there is a Supreme Being is
a matter of personal indifference)-on the
order of 1 in 5 who are highly skeptical, relative to 1 in 10 women.

Variations Based on Academic
Major
With respect to differences between students majoring in various fields, we see that
students in the fin e arts and humanities are
about three times as likely as physical science and computer scie nce majors to
report high leve ls of spirituality.
Interestingly, fine arts and humanities
majors are also more likely than other
majors to be highly engaged in a Spiritual
Quest (43 percent an d 42 percent respectively) and to express high levels of
Spiritual Distress-questioning one's religious/spiritual beliefs; feeling disillusioned
with one 's religious upbringing; struggling
to understand evil, suffering, and death;
e tc.-(27 percent and 31 pe rcent). By contrast, students in the physical sciences (19
percent), compute r science (23 percent) ,
engineering (23 percent), and business (24
percent) are the least likely to show high
levels of engagement in a Spiritual Quest,
while especially low percentages of computer science (10 percent), engineering

Some of the students we interviewed also were struggling with
reconciling the teachings of their religion with their own evolution of beliefs, particularly because, "once you're exposed to
[other beliefs1, you can't really ignore them. "
Women are also more likely than men to
experience spiritual and, especially,
Psychological Distress (evidenced, for
example, by fee ling overwhelmed and
that one's life is filled 11~t h stress and anxiety), with about one-third of women (32
percent, compared to only 20 percent of
th e m e n) reporting high leve ls of
Psychological Distress during their third
year in college. Finally, high levels of
Charitable Involvement-performing voluntee r work; participating in commu nity
food and clothing drives; participating in
community action programs, etc.-are
shown by 21 percent of women, compared
to only 8 percent of men. By contrast, 33
percent of men and only 12 percent of
women show little or no Charitabl e
Involvement.

(11 percent) , business (15 percent) , and
education (17 percent) majors report high
levels of Spiritual Distress.
Close to half of education students report
high levels of religious/ spiritual growth
during their first three years of college.
T his contrasts sharply \1~th just one in five
among physical and computer science
majors and one in four among history and
political science majors. Studen ts majoring
in journalism, health professions, engineering and psychology fall between, ~~~th
about one in three reporting a high level of
religious/ spiritual growth during college.
We also find that the highest levels of
Religious Comm itment occur among students in education (53 percent) and the
fine arts (48 percent). The lowest levels of
religious commitment, on the other hand,

are found among students in biological science (32 percent), history or political science (31 percent), computer science (30
percent) , sociology (30 percent), and physical science (30 percent).

Meaning, Purpose, Spirituality,
and the Campus Environment
Give n the questions, struggles, and contradictions college students deal \vith , it is critical to understand how the college experience adds to or detracts from students'
spiri tual development. vVhat are the opportunities in college for students to pursue
their spi ritual quest? To search for answers
to tbeir spiritual questions? To grow spiritually? Do students discuss the spiri tual
issues and questions they have 1vith others
on campus? Do th ey talk about spiri tuali ty
in any of their classes? Would they welcome
more opportunities for such discussions?
Indeed , we find that considerable numbers
of students are "searching for meaning and
purpose in life" (75 percent), discussing
spirituality with friends (78 percent), and
discussing the m eaning of life 1vi th friends
(69 percent). However, more than half (56
percent) say that their professors never
provide opportunities to discuss the meaning and purpose of life. Similarly, nearly
two-thi rds (62 percent) say that their professors never encourage discussions of spiritual or religious matters. Moreover, wh il e
39 percent say their religious or spiritual
beli efs have been strengthened by "new
ideas encountered in class," 53 percent
repo rt that their classroom experiences
have had no impact on this dimension of
their lives. Overall, just 55 percent are satisfied \l~th how their college experience has
pro1~ded "opportunities for religious/ spititual reflection."
Echoing the sentiments of CSBV responde nts, the students we interviewed had
mixed experiences dealing ~~th spiri tual/
religious topics on campus. The majority at
one religiously affiliated institution , for
example, fe lt that their spiri tuali ty has been
strengthened because of the culture and
practices of the institution. However, there
were also some students ~~~thin th e same
institution who fe lt that being in an em~
ronment where everyone is of the same

3
Religious Commitment is one of 19 scales rrmted b)' the UCLA pmject team that combines qu.estionnaim items with similar content. These scales were derived through
fa ctor analysis, ajJmcedure that examines the correlations among a set of vm·iables (in this case, questionnaire items) with the aim of'mlucing the variables to a
suwller set of more general 'factors. "A comfJlete list of the items comjJrising each factor is available at: www.sjJi'rituality.ucla.edu.
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faith has its limitations, in that there are
essentially no challenges to their existing
beliefs and, thus, no growth . As we heard
from many students across different types
of institutions, it is the diversity of faith and
beliefs within the campus environment
that they feel most contributes to their spiritual growth.

spread agreement that tl1e process of opening communication lin es fo r such
exchanges could be challenging. This was
particularly true given what students perceived to be tl1e "prevailing assumptions"
within academe.

While many students were inclined to have
discussions about religious/ spiritual issues
with their peers, we heard from th em
recurrently that they are "cautious" about
how th ey approach these conversations
and with whom they engage in such dialogue. In part, these apprehensions ste m
from a feeling that tl1e spiritual dimension
of one 's life is inh e rently personal.
Understandably, students often do not feel
comfortable "exposing" such aspects of
their experience within environme nts
where th ey are not entirely certain that
their perspectives will be validated and that
their sentiments will be respected.

Spiritual growth has been described both
as "complex and multifaceted" and as "contingent and universal" (Wink & Dillon ,
2002). Mo reover, different trajectories have
bee n evide nced for men and women , and
our preliminary work suggests that meaningful dimensions of difference in process,
practice, and perspective may exist among
students from diffe rent racial/ etl1nic backgrounds and faith traditions, also. One 's
spiritual development path is also known to
be influenced, at least in part, by socio-historical context and related life experiences.
For example, as Stokes (1990) has elaborated, changes in how people make meanin g of their lives te nd to occur more intensively during times of crisis and transition
than during periods of cal m and stability.
Variations in an individual's ope nness to
spiri tual/re ligious matters are influenced
by life stage, experience, and context, also.
Preliminary findin gs from the "Spirituality
in Higher Edu cation" study suppo rt these
assertions and raise new questions that we
plan to explore in our future research.

Students also held dive rse pe rspectives
about whe ther the spiritual realm of personal developmen t could be addressed
effectively in classroom settings. Overall ,
with respect to th eir expe riences discussing
religion and spirituality within the classroom, while some students recalled classes
that challenged them to "think outside the
box" and "evaluate my own values, morals,
and beliefs ," most stude nts concurred \l~ th
the notion that professors largely avoid discussing controversial topics.
While students were often aware of topically relevant courses they could take on their
campuses, such as those offering perspectives on various religious faiths, the general
consensus was that, in the words of one
woman, "there 's no class that talks about
spirituality as a whole with an unbiased
point of view." One stude nt noted her perception-particularly in her biology classes-that spirituality is "kind of in tl1 e air" in
certain class discussions but that professors
tend to steer the conversation away from
topics that are controversial. Some students
at nonsectarian institutions felt tl1at discussions about religion, whether in class or not,
are generally frown ed upon and tl1at people are "afraid" to broach associated topics.
However, for the most part, students were
open to the idea of engaging in conversations about the spiritual as pect of tl1eir lives
~~~tl1in campus settings in which tl1ey fe lt
comfortable. o netl1eless, there was a wide-

Future Directions

Recently, we completed tl1e first phase of
data collection for a larger longitudinal
study of college students' spiritual development that we believe \l~ll provide more
comprehensive insight into the spiritual
developmen t of undergrad uate students.
Based on findings from the 2003 CSBV
Pilot Survey and related interview research,
some of which have been highlighted in
this article, we developed a re1~sed twopage, 128-item versio n of the CSBV Survey
ques tionn aire that was administered in
Summer and Fall 2004 to a diverse sub-sample of 2004 CIRP Freshman Survey participants. The sub-sample is comprised of
approximately 112,000 entering freshmen
at 239 colleges and universities. These stude nts completed a special six-page
Freshman Survey, which is intended to
serve as a "pretest" for a longitudinal follow-up su rvey to be conducted in Spring
2007 that ~~~ll make it possible for the
UCLA research team to track changes in
students ' spiritual develo pment during
th eir unde rgraduate years.

Using data collected as part of tl1e 20042005 HERI Faculty Survey, a related compon ent of this 2004-2007 longitudin al student study is aimed at discerning how college and university facu lty view the intersections between spirituality and higher
education; examining how faculty beliefs
and behavior may influence students' spiritual development; and exploring how faculty view their own spiritual expression
within the context of their acade mic
careers and institutionally-based work. Data
analysis related to that aspect of our work
\vill comm ence in late Spring 2005 .
One of the most critical questions posed by
the "Spirituality in H igher Education" proj ect is how spirituality affects other aspects of
college students ' development including
tl1eir academic performance, psychological
and physical health , sense of pe rsonal
empowerme nt, civic responsibility, empailiy,
racial/ etlmic awareness and tolerance, religiousness, and satisfaction with college.
While definitive answers to these questions
must await tl1e longitudinal study that is currently underway that 1vill conclude in Spring
2007, data collected thus far have enabled us
to gain some preliminary insight about college students' spirituality. Ultimately, the
aim of this work is to promote public awareness of and attention on tl1e spiritual developme nt of Ameri can college students.
Moreover, we hope tl1at the insigh ts, understand ing, and dialogue generated through
this research and related efforts will provide
a broad foundation for associated student,
faculty, and institutional development initiatives which are aimed at facilitating this
important and too often overlooked aspect
of college student development.
j ennifer A. Lindholm is a Visiting Assistant
Professor of Higher Education and Organizational
Change and Associate Director of the CoojJerative
Institutional Research Program (C!RP) at the
Higher Education Research Institute (Ht'RJ). D1:
Lindholm also directs HERI's Triennial National
Faculty Survey and the Institute's newest program
of research on sfJirituality in higher education.
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nong those of us who serve as stuents affairs professionals, perhaps
o one would refute the claim that
our campuses have sunken into moral disrepair. Formal studies, documentaries, and
even recent novels assert that the acceptance, albeit reluctant, of the notion of the
will to power as a m oral common denominator has done n othing but grant li cense to
violence unto oneself and unto others.
Examples abound to suppo rt such assertions, but we need to go no further than to
remind ourselves of possibly the most tragic reality currently fac ing our campusesthe fact that the number of sexual assaults
has risen four-fold sin ce 1988 (Kadison and
DiGeronimo, 2004). Fortunately, we are
not without responses to such tragedies.
Ethics classes, task forces, policies, and procedures are but a sample of the possibilities. Such responses are importan t and necessary. However, they often lack tl1e moral
foundation needed to facilit:<te change. In
the end, human beings are shaped and
defined by the stories we tell one another.
As a result, one of the responsibilities of
colleges and universities is to share the
morals of good stories with the next generation. Stories cultivate virtues, and only
'~rtu es h elp responses such as ethics classes, task forces, policies, and procedures
facilitate change.
Perhaps a brief examination of student
handbooks reveals bow the absence of stories bas in turn led to th e moral disrepair
facing American higher education . These
documents include a wealth of information
concerning the policies and procedures
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that surround students in their respective
communities. In a fashion akin to a calculus co urse, students are told what form of
ac tion they should take given a particular
situatio n. At times, th ey also are told what
result they should seek to generate in th e
same situation . However, students a re
rarely asked what kind of persons tl1ey
aspire to be in life. Virtue, or moral motivation, precedes one's choice of action or
even one's intended result. Virtue lives
below tl1e surface of every choice of action .
In esse nce, virtu e is the quality of human
identity shaped by the moral of a story.
Unfortunately, most handbooks do little to
explicitly raise this sense of awareness in
the lives of students if for no otl1er reason
than li ttle agreement exists concern ing
which stories we should share witl1 our students. Similar to what some have called the
hidden curriculum, stories, and the morals
they teach, are always present in eith er an
explicit or an implicit manner. As a result,
students a re left to fend for themselves in
the tournament of stories that defines the
American college or university.
If students are left to fend for themselves in
the tournament of stories, tl1en what pragmatic end do documents such as student
handbooks serve? Student affairs professionals are left wondering why th e present
generation struggles more with e thical concerns tha n their predecessors while the
policies a nd procedures sections in student
handbooks only continues to grow. These
concerns will only persist unless we are willing to conte nd witl1 the question concerning the moral of a good story. Contend ing

\Vith this question is undoubtedly difficult
for campuses which resonate more with the
impulse of the secular than the sacred. In
such places, confusion often abounds concerning whose story and what virtues are to
be taught. However, perhaps even more
problematic is the lack of any common
means of arbitration between such differences. For those of us on campuses defining themselves as Christian, the common
means of arbitrating between these questions is our common faith. Our faith in the
incarnation , crucifixion, and resurrection
of Jesus Christ provides the narratives we
need. By reading the Word and practicing
the sacraments in the Church we
encounter these stories. We escape the
tournament of narratives that plagues so
many campuses and thus learn what stories
we are to share with our students.
An example of such an understanding is
found within the Anabaptist tradition. In
light of Christ's example, Anabaptists tell
the stories of their forefathers and foremothers who attempted to live up to the
moral of Christ's story-even unto death.
The Martyrs Mirror is a record of such stories. It tells the stories of martyrs, beginning with the time of Christ and ending in
the 1660s. The moral of these stories is that
Christ's sacrifice was intended to bring reconciliation between God and humanity. By
telling these stories as secondary yet significant extensions of the practices of Word
and table, Anabaptists invite the next generation to live up to Christ's example
regardless of the cost. As a result,
Anabaptist colleges and universities seek
ways to reproduce these stories. Christ's
example and stories concerning those who
sought to live up to his example are applied
to both curricular and co-curricular offerings. Students are challenged to think
through what reconciliation would look
like in both local and global contexts. The
power of the stories that inform these practices is brought to life by the fact that such
efforts may come at a great price.
The moral of a good story resides in its ability to form the sense of virtue of those who
h ear it. Whether implicit or explicit, we
must think through the power of the stories
we seek to share with our students. Violence
unto oneself or unto another will no longer
work as a moral common denominator.
Even if we focus our attention on choices of
action or intended outcomes, virtues are
always part of the conversation. For those of
us who serve as student affairs professionals

on Christian college or university campuses,
we need to think through the moral of the
story we encounter in Word and sacrament.
Christian traditions such as the Anabaptist
one may interpret such a story in light of
the power of Christ's reconciliation. Others
such as the Wesleyan tradition may emphasize the power of Christ's holiness or sanctification. Regardless, the moral of this good
story, the greatest story ever told, lives on in
how we dare to retell it to our students.
Todd C. Rearn, Ph.D. , is the Director of the Center
for Student Support Services at indiana Wesuyan
Univenity. Prior to coming to indiana WeslLyan, he
sel1Jed as a research fellow, a chief student affairs
officer, and a residence director. In addition to the
"Thinking Theologically" column in the Koinonia,
he is also the author of articles in journals such as
Christian Scholar's Review, Educational
Philosophy and Theory, the Journal of General
Education, and New Blackfi·iars. He invites your

remarks and suggestions conceming this particular
contribution or conceming topics for further exjJlomtion. You can reach hirn at todd.ream@indwes.edu.
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ACSD 2005
Artist Spotlight:

Shaun

Groves

utside the darkness is slowly easing
away as morning makes its mark on
the night sky. Light filters across
the horizon , and the dawning day washes
over everything in its path , gradually dissolving the blackness in its wake.

O

It is n.vi.light. No longer night, but not yet
morning.
"The sun and moon together in the
gray" ... a strong metaphor for the abundant themes that make themselves known
on six-tim e Dove Award nominee Shaun
Groves' sophomore effort, 11uilight.
"In Romans 7 Paul says that there's a civil
war happening in his soul," says Groves.
'That what he wants to do and what he
does are not the same thing. He 's torn.
That's an idea we can all relate to. The person I was before I met Christ is night and
day different from the person I will be
when I see God face to face in heaven .
"In th is time in between, I'm torn between
God's way and my way. I am between the
midnight and dawn of my souL I'm in tl¥ilight. The darkness is not completely coverin g my heart, but the sun hasn 't come
up yet. Hope comes from knowing that
the God who began this good work is
going to complete it. Over time the sun is
coming up. "

It's not a shallow topic, and Shaun Groves is
not a shallow artist. In fact, the depth of
1wilight is only fitting for an artist and writer
of Groves' caliber. After the 2001 release of
his debut album, Invitation to Eavesdrop, the
29-year-old Texas native was nominated for
six Dove Awards, including New Artist,
Song ("Welcome Home"), and Songwriter
of the Year. Groves was also the only new
artist with a No. 1 AC radio hit in 2001 or
2002 ("Welcome Home"). But Invitation to
Eavesdrop delivered more than hit radio
songs and peer awards-critics everywhere
lauded the album with words like "inventive," "unique," "irresistible" and "insightfuL " Tours with Bebo Norman, J ars of Clay,
J ennifer Knapp, and Avalon cemented this
artist's favor with Christian music fans
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across the country, and a summer 2003
international tour ,.yj_th Michael W. Smith
introduced Groves to thousands in Europe.
With so much success, it'd be easy to succumb to the dreaded sophomore slump .
Instead, Groves rose to the challenge, delivering 10 songs of stunning honesty and
ebulli e nt adoration. From the rockin'
opening strains of guitar-driven first single
"See You" to the gently-picked closing
notes of "God of Us," Twilight depicts an
auth or living out the theme of being
caught bet·ween t\¥0 worlds, wo ways oflife.
Groves says, "That theme of choosing midnight or dawn mns throughout this record.
I do have a choice which desire I will
feed-the desire to please me or the desire

to please God. For instance, 'I Love You' is
a song about choosing to love and continue to befriend someone close to me who
has made a mistake. Another song, Jesus,'
talks about how when we love the leastthose difficult for us to love-we love Jesus.
It's easy to choose to love a wife or a child
or even a difficult co-worker, but it's hard to
love a prostitute or a foreign soldier. Our
desire to love those people is not as great as
our desire to stay comfortable and clean."
One track that's appealed to fans since
Groves first wrote it in the summer of2001,
"Without You," depicts Shaun's commitment to his wife Becky and their two small
children, Gabriella and Gresham. "It's
about being torn between home and the
road. There's a constant balance of working to keep in touch with my callings as a
husband and father as well as a traveling
musician."
Musically, Twilight doesn't stray far from its
lyrical theme. Heavy guitar tracks are balanced by an equal number of piano-driven
ballads, all revealing the dichotomy that is
Shaun Groves: a performer who loves to
rock out and have fun as much as he enjoys
playing simple, contemplative melodies that
haunt the memory as they prick the soul.
"This record is more basic in some ways
than Invitation to Eavesdrop," says Groves.
"It's free of vocal tuning, it's free of computers. There are no drum loops or anything synthetic. It's me at an upright piano
or on an acoustic guitar with other guys in
a circle in one big room with the tape
rolling making music. This is what I sound
like with a band."
From performing nearly 200 concerts
since his debut released, Shaun has certainly gotten comfortable on stage. But
he'll be the first to say th at as much as he
loves playing for an audience, h e feels
most equipped to teach, to hide truth in
the midst of pop songs.
"I started out as a teacher," says Groves. "I
like the dialogue that happens when I sit in
a circle with a small group of students and
we discuss scripture. I like creating a safe
place where we can all bring our questions,
share our answers, admit our defeats, celebrate our successes, and be a family."

Groves' quick wit and dry sarcasm have
endeared him to his Bible study members
and college students everywhere, while his
thought-provoking attitude towards wor-

ship music has inspired many to extend
their praise beyond singing in their church
pews. In fact, the first pressing of the
Twilight CD will include an exclusive live
recording of four worship songs Groves has
written, including new track "Here I Am."
His own thoughts on the subject of worship
were borne out of intense study in original
biblical languages.
"The words in both Greek and Hebrew
that are translated into the English word
'worship' most often in our Bible are
words that m ean most literally 'work' and
'service.' Worship is my response with all
that I am to all that God is. I know now that
if I raise my voice and my hands in praisebut I don't use my voice and stretch my
hands out to feed the hungry, clothe the
naked, and fight for the poor and
oppressed- then I have only worshiped a
singer or a song, not God. God deserves
all. I think, based especially on the writing
of the Old Testament prophets, that God
would rather have service without singing
than singing without service."
And Groves' desire for his own music is to
inspire Christians to serve by reminding
them that God is at work in every moment
of their lives.
"After hearing Twilight, I want people to
walk away with the comfort that I found in
reading Romans 7. The process of refinement is continuing. I hope this thought can
inspire us to look at each moment in our
lives as an opportunity, an opportunity to
love and to learn. Every longing, every
loneliness and heartache we have, every
need that is not fulfilled is a possibility to be
more dependent on God. Every relationship we have is an opportunity to choose
that person over the things of this world. I
hope Twilight can encourage each person
who hears it to look at every facet of their
life and choose sunlight over darkness,
choose to follow Christ's way of thinking
and not their own ."
Shawl Groves will be releasing a new Teconling,
White Flag, on july 12, 2005. In addition, he has
made several contributions at CMCentml.com, on
which there are several Jiles of music frorn the new
album. This article was 'lflrieved jiom
www. rochetownrecords. net/media/bios/
TwilightBio. doc
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The ACSD
2004-2005
Web Placement
Site
The ACSD
2004-2005 Web
Placement Site will again
include both candidates seeking positions and institutions
with positions available.
Placement services are available only to current ACSD
members prior to the annual
ACSD conference in June.
All web-based edition entries
will be posted within five business days. Those submitting
should log onto www.acsdhome.org and then go to the
placement section. Appropriate
directions are included there.
Submissions will remain in the
web-based listing until August
15, 2005, or until the submitter requests removal.
The only paper edition published will be distributed at the
annual conference. The
Conference edition will be a
compilation of those individuals who register for the placement service at the conference.
Individuals may receive undated paper copies of the webbased publication by sending
requests to:
Dr. Pam Jones
Belhaven College
1500 Peachtree St., Box 166
Jackson, MS 39202-1754
601-968-5932
pjones@belhaven.edu

June a-s, 2005
Tilil:?um Retreat Center
George Fox University
Newberg, Oregon
Cost: $175 ACSD members
$190 non-members
The New Professionals Retreat is designed for
Student Development/Student Affairs/Campus
Ministries professionals with one to four years of
experience in the field.
"What I found at NPR were 35 twenty- and thirtysomethings (mostly) lil:?e me who actually 'got it.'
They 'got' what I do, why I do it, and what my life is
lil:?e... because their lives are just lil:?e mine! This was
an unbelievable value to each of us. I made friends
and connections with people who understand me
and have a heart for college students and for the
Lord. I now have a networl:? of friends and colleagues
across the country who are praying for me and who
are helping me worl:? through the issues and questions
that we face in our profession." Mind, C•~op11rdo

Resident Director & Student Activities AdvisorGordon College, NPR 2003

Visit http://cas.bethel.edu/student-development/acsd-npr2005 for more details.

ang•ng Our Name and Identity:
ebranding or Renewal?
Dana Alexander
t is fair to say that career centers at liberal arts colleges struggle to market
their services to students. In my experience, it is no less true for Christian colleges
than for our secular counterparts. It is very
common to see in career publications various ideas for enticing students into our
offices with a variety of bribes and perks. In
one professional meeting a colleague st.c<ted that "candy outside our office really
works." Although I resist being reduced to
snagging students with sweets, I also have
been in the position of trying anything that
works. It is almost embarrassing to see the
lengths to which career centers will go to
lure students to their offices and have them
pay attention to their programs. If we're
not careful, this can lead to a frustration
that works itself out in criticism of our students. The themes that often emerge when
college career people get together center
on the fact that liberal arts students are not
as focused, directed, goal-oriented, and
career-directed as we would like. At our
worst, we may resort to the word "clueless"
to describe them. And that word can cover
a multiplicity of issues, including a seeming
obliviousness to the future, a lack of planfuln ess, unclear goals, and what sometimes
looks like the "Peter Pan syndrome"- a
resistance to growing up. Even if this is in
part true, it is not at all helpful to fall into
what I would characterize as the "client as
enemy" syndrome. vVhen those we serve
don 't respond in the way we would like, we
can sometimes turn on them and make
them the villains of our drama.
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Maybe it's more our problem. Maybe we
have stuck with models, language, and
approaches that don't work well and, by
doing so, pushed students away rather than
inviting them in. More specifically, when I
looked at our department at Westmont, I
sensed that there was an opportunity to
make a change that could significantly alter
our vision and how we are seen.
For lack of a better place to start, and
because I believe it symbolized what
seemed to be an ineffective approach, I
looked long and hard at our old name:
Career and Life Planning. What stood out
most particularly was the word "career." I
decided to start from scratch and completely reappraise our identity. I had been
thinking about it for some time, so it didn 't
take me long to enumerate the reasons why
I found "career" to be problematic.
First, "career" is not a word stndents at a
school like ours tend to relate to or nse. In
fact, I would go so far as to say that they fear
it. It seems big (maybe overwhelming),
"adult" (when they cherish the role of "student"), far away (until the second semester
of their senior year, and sometimes later
than d1at), and connotes a role and identity
that is far from their interest or focus. It has
been noted d1at many women on our campus dislike d1e word as it implies to them
something in opposition to marriage and
mod1erhood. Whatever the reason, I would
contend that when most students hear
"career," a barrier goes up which lessens the

16

chances of our seeing them until they are
required to access our services at crunch
time-when they need a job now. Few students would say they want a career. They
may desire direction, a sense of purpose, a
greater understanding of how God has gifted them, a better idea of dleir calling and
vocation, etc. "Career" is not usually a part of
dleir language, and I have rarely heard a student express a desire to achieve one . As students dlink in these more biblical paradigms, we certainly want to partner Vl~th
them as fully as possible. We want to get out
of dle situation in which we expend an inorditute amount of time and energy trying to
convince students that they need to come to
"the career centet~" and to assure d1em dut
we do far more dlan "career" counseling.
Second, to the degree that "career" equates
to ')ob," it is a misleading term that does
not really describe what we are about. Most
of what we do has an indirect relationship
to getting a job. Our primary focus is on
self-understanding: clarifYing of interests,
honing in on skills, gaining a deeper understanding of significant personality characteristics, clarifYing life values as they inform
decision-making. Another focus is on equipping students to access information they
''~ll need to make informed decisions. We
are a resource for all aspects of graduate
school exploration and planning. In other
words, our work truly is "life planning" in
the broadest sense of the term. Finding a
job is certainly a part of that, but perhaps
not in fact the most important part.

Career consultant and auth or Dr. H oward
Figler refers to students ' pe rception that
the re is a "magic list" of jobs that career
centers possess (perhaps other constituencies such as trustees and parents have this
same idea) which may keep the m fro m
doing the hard work of effective j ob-searching and networking. I wonder if the word
"caree r" doesn 't reinforce th at no ti on .
Third, it is a word that has different implications for different constituencies, each
of which may have in mind accomplishments and expectations that we cannot
meet. When constituents hear the word
"career," it sets in motion a set of perceptions about what we offer and what we can
do. I already have described what I think it
means to students. It often means something very different to some Board of
Trustee members, certain pare n ts, and
probably the world-at-large. I would submit
that what it tends to translate to is the old
concept of "place ment center. " That is, we
are seen as the department that places students in to jobs or finds j obs for them. That
is in fact not what we do, no r is it what most
career centers across high er education do,
which is one of the reasons why the word
"placement" has all bu t disappeared from
the nam es of career centers. In a vari ety of
ways, we equip students to find j o bs, but the
"placing" becomes more their responsibility as they put to use the resources (e.g. , well
crafted resumes), techniques (e.g., effective in terviewing and networking skills) ,
and experiences (e.g. , internsh ips) , that we
provide for them. Most career cente rs
would see their primary responsibility as
"empowering," not "placing."

The word "career" is not a biblical one.
When we as an institution talk about a
Christian liberal arts education, we do not
generally describe it in "career" terms.
Though we mention the value of transferable skills and competencies to life after
Westmont, our fo cus is not so much on
"findin g a career," but on maximizing th e
gifts students have been given by God to
make a difference in tl1e world. Though we
rise to the challenge of anyone who would
characterize an ed ucation here as "impractical ," we spend a relatively small amount of
energy and time on convincing prospective
students that tl1ey will find a good job upon
graduating from our college. And even if
we could, should we? Should we capitulate
to the utilitarian approach that implies
"more bang for the buck" at our school?
While preparing a student to find employment following college is certainly an
aspect of what Career and Life Planning
did and while we certainly strove to be a
bridge to the world of work and even specific job opportun ities, that was only one
part of our mandate. And I am convinced
that even that part could be better accomplished if we took a different approach to
presenting ourselves to students.
There are othe r ways to characterize our
fo cus that more accurately reflect our
Christian perspective. In his book Vocation:
Discerning our- Callings in Life, Douglas
Schuurman (2004) says, "Churches and
church-related colleges should lead the way
in a recovery of life as vocation. Pastoral
care, teaching, liturgy, hymnody, preaching, and sacrame nt must all be reexamined
in light of the church 's task to evoke and
sustain a sense for all of life as an integrated response to God's callings. Church-related college curricula and communi ty can
become crucial ave nues for expanding and
deepening a sense of calling in students,
faculty, administration , and staff' (p. xiii).

Fou rth, even in the larger culture, "career"
is an ambiguous, inexact term. Caree r
development books go to great pains to
delineate the difference among a j ob, an
occupation , and a career, and even then
have to admit that there is confusion and
lack of consensus over the definitio ns. It is
hard to think in traditional terms about a
career when workers in our day stay so little
time in a given job and, even by th e strictest
defi nition, may have three or four "careers"
in t11eir lifetime. In many ways the word
"career" is outdated; we just don 't ye t have
another word to replace it with.

With that in mind, and after a school-wide
contest, in January 2005, we officially
changed our name to "Office of Life
Planning: Resources for Direction,
Transition, and Calling." I was exceedingly
gratified that this whole process h ad
approval and support at the highest levels
of the college.

Fifth , our old name failed to communicate
what were trying to accomplish as a
Christian institution and inaccurately
reflected our identity, values, and ethos.

Our change is an experiment, and it will
take some time to see if we have succeeded
in our goals, but these are the benefits we
hope to achieve:
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l. A greater sense of congruence between
o ur name and our mission. We want to
avoid the uphill fight to educate o ur
constituencies (especially students) that
we are "more than a career center."

2. We hope to be more "user f1iendly" to
students. If my analysis is correct (tl1at we
place unnecessary impediments to students by our name and identity) , tl1en we
sho uld see more students, especially earlier in their time at Westmont, and have
a greater impact on tl1e campus.
3. This has presented the opportun ity to
educate all aspects of tl1e Westmont
community about our mission. A name
and identity change has provided the
forum to give a higher profile to our
departm ent tl1rough the variety of ways
we have announced and explain ed our
process.
4. I believe a fo cus on call and vocation
may resonate better with fac ul ty with
whom we are trying to develop increasingly strong relationships. My sense is
that most faculty have seen us largely in
a utilitarian way, necessary for that point
whe re a student n eeds a resume and
h elp witl1 finding a job. If we can broaden our vision and mandate in tl1 eir
minds, perhaps true coll aboratio n
would increase as well.
5. I want our departme nt to be trul y
Ch ristian and biblical in its orientation
and not mimic the world. This may be
one way we can set ourselves apart in a
healthy way.
Several montl1s ago I heard th e career
director at a large secular university talk
abo ut the importance of "branding" our
departments if we wanted to make an
impression . It was a well crafted presentatio n on logos, advertising, publicity, and
the like. While I found her insigh ts and
suggestions helpful, I knew that whatever
we did it couldn 't simply be a "rebrand ing."
Wh at we are about is redemptive renewal,
and my praye r is that our change rep resents that goal as we move into a new era.
Dana Alexander is the Dir-ectoT of the Office of Life
Planning at Westmont College. Dana can be
Teached at dalexand@westmont.edu.

ACSD 2005 EXCURSIONS
ACSD Conference 2005 • George Fox University, Newberg, Oregon • June 6-9, 2005

Consider one of these excursions for V\!ednesday,June 8.
Beachcombing- Journey to Cannon Beach to enjoy some of the Oregon Coast. StroH along the nine miles of
beach and enjoy the sights of Haystack Rock Visit shops and galleries to enjoy many of the area's local artists.

City of Roses - Festivities are plentiful in Portland during the summer. The Rose Festival kicks off th e first week
o( June ACSD attendees can visit the famous Rose Garden that overlooks the city, exp lore Pioneer Square and area
boutiques, or stop by a local coffee shop
Mount Hood - Year-round visitors can travel to the top of Mount Hood. During the summer months. a Sky
Chair transports visitors to the top of Mount I-loocl. ACSD attendees will also have the opportunity w visit
historic Timberline Lodge.

~
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·

~ Whit~water Rafting
~

- Within a short distance of Portland, visitors can enjoy a rafting experience on one of
Orego n s beaunful riVers. The baH-clay tnp 1s an excellent way to see the mountams as well as enJOYsome
rapid adventure.

The Greens - W ithout breaking tradition, Langdon Farms Golf Course will be the playing ground for 18 holes of
putts, slices, and birdies The beautiful O regon landscape is a perfect setting to enj oy a round of golf.

Explore. Dream. Discover.
Visit www.georgefox.edu/acsd for more details.

In need of renewal?
Check out these 5 opportunities.

ACSD 2005 Pre--Conference
Renew Your Mind
Racial Reconcihation w itl1
Brenda Salter McNeil

June 5 and 6, 2005

Renew Your Leadership

Renew Your Spirit
Directed Spiritual Retreat

'vVilderness Leadership Programs
with Rob Simpson

Renew Your Pu1pose

Renew Your Vision

'vi/ orl<ing within Posnnodernism

New Strategies in Management
with Dirk Barram

with Don Miller

Explore. Drerun. Discover.

REGISTER TODAY
www .georgefox. edu/acsd/pre--conference
ACSD Conference 2005 • George Fox University, Newberg, Oregon • June 6-9, 2005
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White Water Rafting
The Greens Golf Excursion
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KOINONIA is the official publication of ACSD (Association for Christians in
Student Development). The purpose of the publication is to provide interchange, discussion, and communication among Christian professionals in
the field of Student Development. It is published three times per year, in
fall, winter, and spring. Both solicited and unsolicited manuscripts and letters may be submitted to the editor for publication consideration.

is mailed to all members of the Association. Annual ACSD
membership dues are $35 .00 per year. Information on membership may
be obtained by contacting Doug Wilcoxson, ACSD Membership Chair,
LeTourneau University, P.O. Box 7001 , Longview, TX 75607-7001;
DougWilcoxson@letu.edu. Address changes may be sent to the
Membership Chair.
KOINONIA

The ideas and opinions published in KOINONIA are not necessarily the
views of the executive officers, or the organization of ACSD, and are
solely those of the individual authors or book reviewers.
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